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VIII

Dean ReadeAz,

Thi.z .mss a upott about Ptoject ACT: Many aeadeks atteady know that
ACT ,(Adult Competency "kaining) was a zpeciae demonotaation paoject
aimedat imiRoving thegenetat quati.ty o4 adult education Ely hetping
adutt educatoAz become bettek.pupated. to zetve that clients. Head-
quaateaed in the Adult Educ4ion Vivi4ion a4 the Depaktment o4.'Education
at Cotmado State Univetsity,...Fott Cottinz, Cotoaado, Project ACT wa4
zponsoted and 4unded by the U.S. (Wee o4 Education to Zeue adult
educatou in the zix.ztatez oti HEW Region VIII (Cotoaado, Montana, Noath
Dakota, South Dakota, Utah and (tlyoming), Az a 4edekat paoject, ACT was
in opekation 4aom May 75, 1972 to June 30, 1975, uith a spec a.2. exten-
sion to Octobet 31, 1975. The Project ha6 been d.i4cted by DA. :lames M.
Kincaid, JA., Pao4e44oa o4 Education at Cotaado State Univetzity. He
waz succeeded by Ms. Sheila Schaoed6k, member oi,4 the pto6ezzionat
zta66 o4 .the Puiect, who became,Co-Diuctot 1975 ,and Dixecton
in Juty, 1975.

What has Paoject ACT been tike? What hewlit accomptished, and how
might.it atect adutt education in the 6utute In thiz tepott, we witt
,trey to anwet these queztionz, on at teaz.t Ag4 you whete you might took
4ox the anzwenz, Pitot ptogtaft on demonztution ptojectz such az
Ptoject ACT o4ten have pubternz diszeminating in4oamation about theit
accbmptizhmentz to those who could bene6it 4tom what ha been teatned.
Fuquentty, innovative approaches ate ttied and temankabeenew things
one discoveted, but others not dLtect.ey invotved know tiAtte about the
findings . This can tesuet in much wazted time and dupticatiori o4 eli4ont
in ()then endeavotz cleating with s'inlitan ptobtemz and concetnz. To avoid
thiz, the new pujectz woad do wett .to incoapoaate ecuttiet iiindingz and
accompWhmentz instead starting Num zctatch." FOA thi4 aeazon,
although Ptoject ACT ztaliii hgve engaged in many types dissemination
upotting and meetings duaing the past three yea/a, we have decided to pu-
pate thLs newztettet-z.tyte aepoAt and send L to as many peopee az
pozzibte whom we 4ee2 coutd pao4it 4,kom th,bs in4oama,tion. The attictez
o4 the report can ptovide hetpliue ideaz lion a wide vaaietyo4 aeadeA4
invotved in adult education and ttaining. The main thturt o the PAoject
has been to begin an e66ott at pabviding the be pozzibte kind o6
training to meet .the needs o6 adult educators in the Region. Since it
was not pozzibte to discover and zatve ate zta66 development pkobtemz in-
the Region in thue yea/u, Pnojectteadva devized a ztkeameined, compact
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appkoach which.mutd 6ocu4 on cettain impottant areas o6 Cancan. They
beeieved that 4otving, on beginning to sotve theSe ctuciat ptobtems could
in the Long tun ptovide the key to additezzing many °the& intmetated
issues .Ln aduet education and adult educators ttaining. Decisions were
made to deveeop a system Son detetmining and meeting the ttaining needS
identi6ied ass most citi-ticat by .the ptacticing adult educatou 6,tom the
Region who woutd be setected to panticipate in thePtoject.

_----'

The genetae platoisophy adopted .Ln Pkoject ACT was to put the needs
o6 the individuat adult educatotAitzt, Lou. i6 the basis Son identiiying
and /meeting, needs becomes too genekat, no one's peAzokat needs can be met.
Thiis phAto4ophy is teatty onty an adaptation o6theaties and ptactices
ptevaeent in contempokaty adult education. Theke wasono neason to doubt
thwtthesethings cooed also be ttue o6 adult educators when they undetgo
tkaining. A6tet ate, .they, too, au adutt tea4nms!

Ptoject ACT attempted to create sekvices, pkogtam4 and activities
.to actualize tilis phito4ophy which woutd have potenticte-both Son guy/tit
dui/Lig the Pkoject and set6-zustained continuation a6tekwa444. Evetything
was done with the intention o6 spanking a-"mut.,Uptik e66ect" in the
6utute. Although e66o/tts wooed be yenned to meet the speciat need's 06
individuae adult educatots who pakticipated in the Ptoject,'itwaz ptanned
that the Ptoject pattic4ants woad eventuatty become one o6 the greatest
resources Son 6ukthet advancement and 4mptovement o the Project's capa-
bi,eity out adult educatot,t4aining both dating and aster the thkee-yeak
period os 6edekat 6unding:. 'In this way, Lt was, hoped that the 6unding
woutd be used as /seed money Son beginning a tegionat stash development
system which would not gl4nd to a halt az 400n u the 6edellat project ad
such terminated. This, d6tek ate, was the intent o6 the USOE in 6unding
such ptojects. The indaiduaized tkaining methods that emerged woued
not onty hetp meet the n eds o6 Ptoject participants; but, te6ined and

41
imptoved dung the Ptoj,ct, they also cowed become the ba/s.bs o6 ongoing
insekvice tAaining pug ms in the 6utuke. In addition, tesomee systems
and tItaining devices developed and used in the ttaining activities could
aeso be used in many athek ways by adult educatoWs and sta66deveeopment
Speciatists in .the Region.

The 6ottowing attictes desctibe the majors components o6 Ptojeet ACT:
The Individuatized Ttaining Ptogtams (ITP'4), the Regionae Resoukce Teams
(RRT's) , the teaming moduem which Pave been ptepaked and used in the
Ptojeet, and the Rtoject ACT Resource InOtmation System (PARIS) which
has undekginded entice e6Tokt. Mote cgmpeete in6otmation on ate
these subjects is avaieabte (see page 17 Son detait). The tesounces,
sett/ices and concepts de/sc4ibed in these aAtictes may be hetique to VOLT
in yours 4,ta66 devetopment on other adult education wank. . .

3
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PROJECT organized for ACTion
E
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A major goal of Project ACT has been to develop a six-state Regional Car(Sortium
organization to operate theProject. The major policy making body has been the
Project ACT Policy Board. Each state in Region VIII had two representatives on
this-Board, one from the state department of education and one from an institution
of higher education responsible. for adult or
continuing education. The U.S. Office of Educa-
tion Program Officer for Region VIII also sat on
the Policy, Board.

Strategy boards were organized in each state,
with varying degrees of success. Their function
was to help the regional representatives become
more aware of adult educator needs in their own STATE
states'and to assist in defining and implementing STRATEGY
Project objectives within the states. Attempts BOARDS
were made to establish local sounding boards to
provide additional input for the state strategy
boards, but this effort has remained largely in
the formative stage thus far.

The other major component of t4 Project organization has been the central
administrative staff, which handles the day to day operation of the Project. The
staff is housed in the Adult Edacation Division of the Department of Education,
College af Professtonal Studies, at Colorado State University, Fort Collins,.
Colorado, with some staff personnel doubling as department faculty. Dr. James M.
Kincaid, Jr., Project Director since it began on May 15, 1972, officially resigned
from this position on June 30, 1975. He was succeeded by Ms., Sheila Schroeder,
formerly a Program Coordinator with the Project, who had become Co-Director in
April, J975. Under their leadership, the Projedt ACT staff worked together to
implement the decisions and directives of the Policy Board in a variety of ways.

The internal organization of the Project staff has been luite flexible,
frequently changing as the Project grew and as needs changed. Dr. Kincaid has noted

that it is a very "flat" structure, not a
hierarchical pyramid with all major decisions
being handed down from the top. The Stiff,
which has grown considerably in size since 1972,
typically has included tie .Director or Co-Direc-
tors, one or two Program Coordinators and
Research Associates, one tb three secretaries,.
and varying numbers of Graduate Research Assis-
tants (see pages 5-6). Groups of individuals
from all these categories have been organiied

POLICY
BOARD

LOCAL
SOUNDING
BOARDS

into committees or task forces to handle speci-
fic tasks or to perform ongoing duties associ-
ated with different phases of the work of the
Prbject, described.in other sections of this ,

report..

4.
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PROJECT Organized for ACTion (Cont'd.)

Major activities handled by the administrative staff have included the
development and facilitation of Individualized Training Programs (ITP's) for.
sixty adult educators from the Region, the coordination of the Regional Resource
Team effort, the operation of PARIS (Project ACT Resource Information System),
and the development and pretesting of training modules on a number of topics,
often in'cooperation with a Regional ResOurce Team, to be used'in the field and
to be included in PARIS.

Certain staff members have also .been engaged in administrative duties such
as budgeting, report writing, evaluation efforts, communication with Policy Board
and government officials, coordinating with other Adult Staff Development projects,
including the nine other HEW regional projects, and dissemination of information
'about Project ACT.

Three editions of "ACTivator," the Project
newsletter were published and distributed to
participants and other interested persons._
In addition, staff members conducted or helped
conduct a number of special workshops for
participants and other adult educators.
Current activities include efforts at continuing
the work of Project ACT beyond the new termina-
tion date of October 31, 1975. investigations
are being made and proposals written to tap
several Potential sources of funding and clients
for staff development services as evolved through
Project efforts.

PROJECT ACT STAFF

The duties and responsibilities of Project
staff have been so closely interrelated and
complementary that eveyone has been involved
in nearly all aspects of the work at one time or
another. The following list is indicative of
the staff members who have been associated with
the Project for varying periods of time over the
three years and their primary areas of responsi-
bility with the Project.

5



Name

Dr. James M, Kincaid, Jr.

(1972-1975)

Ms. Sheila Schroeder

(1973-1975)

Mrs. Virginia Ricard
(1972-1975)

Ms. Annette Ensley
(1974-1975)

Dr.John G.% Snider
0(1974)

Dr. Paul Butterfield

(197444-975)

Dr. Doug Sjogren

(1972-1973)

Dr. Charles Porter
(1973-1975)

Patrick Aulicino
(1974

Rosemary Casey
(1974)

Ann Miller
(1974)

Mary Ann Wittman
(1974)

Robert Clark
(1974)

Debbie Tisdale
(1974-1975)

David Haggerty
(1974-1975)

Donalee Brown
(1974-1975)

Patrick Chambers
(1975)

Christina Haus
(1975)

- Pawla Hanrahan
(1975)

Robdrta Scott
(172-1974)

Carol Davey
(1972-1974)

Peggy Lewis

(1974-1975)

Naomi DiBona
(1974-1975)

Carol Hansen
(1974-1975)

Brad Bloom
(1574)

Barbara,Kistler

(1975)

, f-, -

Position Major Responsibility

Director Overall Project Administration
(later Co-Director)

....A

Director (formerly Program RRT's, General Administration
toordinatorA Co-Director)

Program Coordinator

Module Development
Coordinator

Training Associate

ITP's/PARIS

General Administration/
-Module Development

Module Development

Planning Consultant . State/Regional ASD Planning

Consultant

CommunityEducatidn
Specialist

Graduate Research
Assistant

Graduate Research
Assistant

Graduale Research
Assistant

Graduate Research
Assistant

Graduate Research
Assistant '

Graduate Research
Assistant

Graduate Research
Assistant

r.rn
Gradate'Resear h
Assistant

Graduate Research
Assistant

Graduate Research
Assistant

Graduate Research
Assistant

Internal Evaluation

Community Education Specialist

Writer/Internal Evaluator

PARIS

PARIS

PARIS

Writer/Internal Evaluator

PARIS

Writer/Internal Eva uator

Module Development

Module Development/
PARIS

Module Development/
PARIS

PARIS

Secretary. orrespondence/Reports

Seretary B kkeep g/Receptionist

Administrative Assistant Office Management/Bookkeeping

Secretary

Hourly

Reception/Correspondence/
Reports

Secretarial

Hourly PARIS

Hourly

-6
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INDIVIDUALIZED TRAINING
AN EQUATION TO SOLVE

THE. PROBLEMS OF STAFF DEVELOPMENT

icitiffeiPANT A/1-"95 tO

"27/eig4ivreairiEnaity atezygrks.*
PoNclizrrAcr/Npillasa/,41;zro

7PAiwires-PRocz

Applying this equation to tho staff development probleMs presented to adult
educators in Region VIII helped facilitate meaningful training activities.

,1
PROCESS OF THE EQUATION. Sixty adult educators became participants in Project

\ACT; 25 in 1973 and 35 in 1974. Despite basic commonalities among them, the
participants represented a multiplicity of backgrounds, experiences, interests and
expertise. Because of these variances, each participant was treated as a unique
individual.

Upon admittance into the Project, an interview was conducted with each
participant. The interview allowed each participant to identify personal compet-
ency strengths, weaknesses, and interest areas. With this information, the Project
ACT staff was able to develop with (rather than ion) the participants sixty
distinctly different individuaTaid Training Programs (ITP's)..

4

The Project ACT ITP process was designed to aid each participant's effort to '

achieve increased competency in one or more identified need areas, most of which
were related to his or her role as an adult educator in Region VIII. The total
list of needs', identified by all participants reveals the diversity among members
of thegroup from the six-state area.

a



Individualized Training Programs (Cont'd.)

t
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In the ITP's, particiyarits and staff worked cooperatively to, create a'
meaningful learning experience within a one-year period. Participant self-
directed.learning was-encouraged and supported, Facilitative staff remained open
to suggestions and carried on a constant search for appropriate resources/ Thee
ITP experience was designed to be person-centered, practical, pertinent fed
evolving. The participant was viewed as capable of identifying personal ? needs,
of implementing a program designed to meet those needs and of evaluating the
results Of the learning experience.

Project ACT ITP's were developmental in nature--designed to provide a '

variety of experiences in a purposeful, sequential manner. ,Needs identified
IV the participant in the initial interview were placed in order of priority and
the'program was built around the four - phase ITP process:



. .

Individualized TraiOing Programs (Cont'd.)

Site visitations, literary, audio-viival (AV) and human resources were keyed
to the appropriate phases of the process within time frameworks jointly established
by staff and paricibints to ffeet individual needs. Literary and audio-visual
resources, corresponding to the personal competency needs identified, were shipped
to participanti monthly from the ACT ResOurce Center at Colorado State University.
Budget estimates, inserts pertaining to consultations, and program revisions -or
instructions eegarding the ITP were provided with each color-doded program.

IESULTS1,OF A:OLYING THE EQUATION TO THE PROBLEM, The results noted during
and following thisinontraditional approach to individualized learning were as
varied as the program experiences and the participants involved. In general,
however, pakicipahts reported that the ITP process allowed them to work on
individual;needs in\their own work and study environment at a personal pace and,
with materials that were relevant to them. The group experiences allowed them to
share and:expand the individually gained knowledge with others. Participants not
only shared with each other, but took materials, methods and new expertise (their
own and that of others -- e.g., consultants) with them to their adult education
working- systems. Learners welcomed the monthly arrival of resources which increased
their access to updated materials in the field of adult education. The ACT ITP was
seen as!truly individualized adult competency training -r a success for most
participants!

IMPACT AND IMPLICATIONS FOR THE FUTURE, The learning experience has not
ceased:with the completionlof firstzand second year programs by Project ACT
participants. 'Malny"COnti-fie to share materials, experiences and ideas in formal
or informal trainibg sessions with 64workers.. Others apply the ITP process to
areas they wish to pursue in their own individual learning growth and development.

Besides theie resdlts, the potential for development of ITP's at local and/or
state level, with the Project ACT Resource Information System (PARIS) as a suppor-
tive base, is now seen as,a.realistic possibility.

ACT participants initegian VIII; while
coming from a variety of different geograph-
ical areas and cultural backgrounds, had certain
traits and interests that joined them together
as a group. The ITP .process dhhanced and suppor-
ted these individual differences while facilita,

tiling competency attainment through additional
opportunities for one-to-one, small and large
group interaction. Participants in Regiori.VIII
have not only recognized personal needs but have
'responded to them as well! They have evidenced --

inia spiraling effect throughout the Region --

personal competency growth.' That, after all, is
what an ITP is about!, (More information about
the ITP process is available ib a documentary
module and two research studies. See page 14.

10
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REGIONAL RESOURC I EAMS

Regional Resource Teams lART's) evolved as one of the ways,of attaining
Project ACT's goal of an ongoing self-sustaining adult staff development system in
Rdgion VIII. Both development of.the RRT concept itself and the establishment of
eight Regional Resouce Teams occurred during the Three years of the Project.

The basic, goal established at the beginniniof the Project, was to increase
potential for meeting the needs of adult learners in the Region through enhancing
the' competencies of adult edudktors. One was of meeting this goal was to identify
one person in each state respdifsible for adult
staff development who would serve as a link betWeen
adult educators in the Region, state departments of
education, institutions of, higher education, and
staff. From this.concept evolved the RRT ideav the
development of training teams of various kinds of
adult educators, representing the six states of
Region VIII, linked by common skills, abilities,
and interests. All team members also underwent
Individualized Training with Project ACT.

The process of establishing Regional Resource
Teams began with Project staff interviewing indivi-
dual participantS to determine skills and abilities
they would be comfortable sharing with others, and
to.determine interest and availability in serving as a team member. With second-
year participants, this assessment was combined with the initial interview in the
ITP. The staff then organized these pressed interests into categories, and par-
ticipants were given team assignments by matching their skills and interests with
these categories. The teams and the pecial abilities and skills they developed
are:

1. COMMUNITY-WIDE PROOkAMMING N ADULT EDUCATION: a team with zUttz in
planning, devetoping and ptementing adutt education pug/Lama on a
community-wide baziz.

2. INDIVIDUALIZED APPROACHES! 0 INSTRUCTION: a team pupa/Led to deaf with
-ma texiats-anct3k.ino-needcd-in-incti.vidaayzing-i.n4tAucti.on lion the admet
teaknek.

3. INTERPERSONAL COMMUNICATIONS: team zpeciatizez in Many a4pect.4 so6
tha akea .including techniquez, ethodz, oinciptez,\and pzychatogicat
iaetou. They az° addhezz pro em4 ttatag to .inter-cuttmat conceknz,
'Lace and ethnic gnoupzi! age, ze netigion, and toca6..

4. ADMINISTRATION IN ADULT EDUCATTON: d teamuith expeAtize in Counzeting,
group ptoce64, ptanning and organizing, ztaiiing, budge` 'ng, tAa.i.ning
and evatuatAlon.

11
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Regional Resource Teams (Cont'd.)

5. 'ADULT TEACHING AND LEARNING: thiz team 42 equipped to addkes4 the atea6-
o4 ph,i2o4ophia, ooce44e4, methods, and technique4 in adult teaching and
teakning.

6. RECRUITMENT AND RETENTION OF STAFF AND STUDENTS FOR ADULT EDUCATION: a
(team pvepcuted-to oovide heep 4oA oognaw with ionolleems Ln buitzlin.g on
Aetaining a ctiente& babe.

7: MEDIA AND THE ADULT EDUCATOR: a team which can dealt with the many oobteM4
Ln the e46ectiVe use o4 media in adult eduction.

g. TRAINING IN ADULT EDUCATION: a team which oli4en4 azzatance with ooces4ea
needed in twining adutl educatonA..

Regional worOops were held during 1973 and 1974 to facilitate development
of the teams as trainers and consultants in these specific areas of expertise. A

Special workshop was held to increase awareness and skills relating to the process
of performing as..a consultant. Questions of team purpose and structure, individual
roles within the teams, and possible approaches
to be used with clients were addressed by each
team. These preparatory activities were suppor-
ted by Project staff and PARIS. As time went on,
some teams developed learning modules to be used
when they engaged in training activities in the
field or by other adult educators.who could ob-
tafn the modules through PARIS. Information on
the RRT's prepared to. serve as consultants in
their expertise areas is now available through
the'PARIS Site and HUman Resources File.

To date, team members have functioned as
resource persons in the Region through one-to one
consultations with individuals, consultations with the entire staff of local programs,
and state and region-wide workshops. Team members themselves work individually or in
.groups depending on the needs of the client(s) they are serving.°

An RRT can be strong because the concept facilitates the blending of the talents
of different kinds of adult educatorsyounger and more experienced, male and female,
urban and rural, administrators and teachers- -
from as many a5 six states, Tinto a cohesive
group with common or complementary interests,
skills, and the goal of working together. (See

page 14 for information on RRT documentary
module.)

0

To sustain these team efforts and enhance
their ability to serve as trainers and consultants
of-other adult educators in Region VIII, steps
have been taken to establish a regional training
association, continuing adult staff development

12
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Regional Resource Teams (Cont'd.)

beyond the scope of Project ACT. At present, membership in the organization will be
limited to ACT participants, Policy Board members, staff, and consultants, although
it is intended to broaden this base if initial efforts are successful. The associa-
tion, has chosen as its title: 'ADULT STAFF DEVELOPMENT ASSOCIATION: A COOPERATIVE

TRAINING NETWORK. The chief purpose of the asso-
ciation, as stated in the Articles of Incorpora-- .

tion, is, "to develop and maintain a staff devel-
opment association which builds upon the compet-
encies, delivery systems and services developed.
through Project ACT. . . ." The purpose will be
achieved through seminars and meetings, the
encouragement and carrying out of research and
demonstration efforts, and the seeking of funds
"for the continuation of region-wide competency-
based staff development activities." The asso-
ciation will also serve as a forum to promote
cooperation between adult education agencies and
as an advocate for adult educators so that staff
development needs will be addressed'. Members must

donate a minimum of five days per jear to the work-of the association without personal
reimbursement. They are asked to specify the ways they feel they can be contribute,
,to encourage_Othgr-RMOs_ to join, and to establish "a mutually supportive relation-
ship with one or more members of the association." The first official meeting ofthe
new association is scheduled to be held in conjunction with the national AEA conven-
tion in Salt Lake City, October 27, 1975.

The work presented or reported herein. '<vas performed pursuant to a grarit with the U.S.
Office of Education, Department of Health, Education and Welfare. However, the options
expressed herein do not necessarily reflect the position or policy of the U.S. Office of Edu-
cation and no official endorsement by the U.S. Office of Education should be inferred.

Colorado State University does not discriminate on the basis of race, color, religion, national
origin, or' sex. The University complies with the Civil Rights, Act of 1964, related Exkcutive
orders 11246 and 11375, and all civil rights laws,of the State of Colorado. Accordingly, equal
opportunity for employment and admission shall be extended to all persons and the University
shall promote equal opportunity and treatment through a positive and continuing affirmative
action prograni.

12
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LEARNING MODULES/
PROJECT DOCUMENTARIES

The production of self-contained learning modules,
was one vehicle for obtaining the major Project objec-
tive of evolving an on-going, self-sustaining system
of staff development in Region VIII. The modules are
flexible learning devices developed for meaningful use
by either individuals or groups in a wide variety of

w(situations. Each modulthrough use of media--e.g.,
slide/tape, videotape,/film, overhead transparency)
presents one main concept at an entrance level of know-
ledge. Exercises and,bibliographic materials are
included to facilitate further study. ACT documentary
modules were also developed to explain nontraditional
approaches to staff development which evolved thraugh
the Prbject.

Six learning modules were developed by members of Project ACT Regional Resource
Teams in cooperation with Project staff. (Individuals or teams are listed below with
respective modules). Each 1 rning module is designed to focus on 4 single learning
concept. These LEARNING MOB LES include:

1) "DEVELOPING A r MMUNITY-WIDE NEEDS ASSESSMENT" (CammanZty-Wide Ptognam-.
ming ,Team) a aide/tape pliesentxtZon pews minted matutias designed
to aid ad educatm and othen. community membem ganning and con-
ductin a needs astessment. It poisent6 impottantsconaideAations as
welt a geneut descAiption of the steps invotved'in azzezz4ng

nity needs.

EVELOPING A PHILOSOPHY FOR COMMUNITY -WIDE PROGRAMMING" (Commtinity-Wide
Pug/ramming Team) L6 a videotape puzentatLon with planted mate/u.0z
ducting with ,(a) queations to considet, and '(b) ,the impontahee o6 devee-
aping a gimp phieozophy. A zimaated community councie meeting zetvez

7 as an-exampte.

"AN INTRODUCTION TO VALUES CLARIFICATION" (Intevetzonat Camunications
, Team) Az a aide/tape pnezentation with pAinted mate't2zz dezighed to

pnovide an intApductony Via() Oi the vaeuez c644icatton pnocess and
fits.impti.cations.

4) "ATTRIBUTES OF A SUCCESSFUL TEACHER OF ADULTS" (Adutt Teaching old
Leaning Team) was developed Ca a aide/tape pusentatZon with pkinted
zuppontive mateiaatz to give inimmation both on the special needs c14
adult temtneu and, on at,Oibute6 o6 a teaehex on Sacititaton. which axe
moot: beneiiciat-when wonhing with adults.

1 4
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Learning Modules/Project documentaries (Cont'd.)

5) "CLASSIFICATIONS OF THE ADULT LEARNER" (Individumtized Appkoachez to
Inztkuction Team) a aide /tape pkuentation dezckibing goat-okiented,
activity-okiented, and teakning-okiented adult teaknekz--theik
zimitivtitiez and diiiiiekencez.

6) The "ESL TRAINING MODULE" (SUAtey Kitchen, Indi.viduatized Approached to
Inztkuction Team) iz dezigned to azzizt teachoo o6 Engtizh az a Second

Language in betting program goabs and objectivez and in undekztanding
the chiei copectz o Language teakning.

In addition to the learning modules, five Project documentaries were developed
by the Project staff to explain nontraditional approaches to adult staff development
which were formulated and utilized by the Project. These DOCUMENTARIES include:

7) "THIS is PROJECT ACT," a ztidegape pkezen,
tation, explains the background, paxpoze4,
and aims o6 the ztaili devetopment eigont
in Region VIII.

8) A module on "MOPULE DEVELOPMENT," a ztide/
tape pkezenta.tion, .vs dezigned to show the
4.40 invotved in planning and pkoducing a
singe concept teaAning module.

9), "THE INDIVIDUALIZED TRAINING PROGRAM" (ITP)
Tsa-two7patt videoitpe pteCentation.
Pant 1 anzwenz the queztionz, "What id an
UP?" and "Why individuatize in adult
educator, zta66 development ? "; Pakt-2-66cuzez
on "how an TIT deOetoped?".

10) "REGIONAL RESOURCE TEAMS" c.6 a two -pant aide/
tape pitezentation debt ibing the eoneept4
invotved in the eztabtizhment and deployment
o6 kuoukce teams in Region VIII .49n adult

development.

This is
Project
ACT

11) "PARIS;" which :is available in reel-to-Aeet
and cazzette, videotape, and 16mm de-
zckibez the-6unc4oning o6 the uject ACT
Re4odue Inlionmation /4tem.

These modules and documentaries provide additional multi-purpose resources for
improved adult staff development in Region VIII. All are available for use on a loan
basis to adult educators in Region VIII through PARIS; modules and documentaries can
be purchased at cost of reproduction.



You need not speak fluent French or carry
traveler's checks to get around in PARIS. The
Project ACT ResoUrce Information System employs
computer-based. data management techniques to -

, identify, catalogue and make available both
literary and audio-visual materials, including
the learning modules described to this report,
and information about trajning'sites and
resources for use by adult educators and train-
ers. PARIS has beeh designed to make these
materials and information, often difficult to
obtain locally, more readily available to large
numbers of people over a wide geographical area.

To, achieve this objective, PARIS incorpor-
ated both a central resource center and the
potential for any amber of satellite centers.
The system is headquartered at the main ACT
'Resource Center at Colorado State University,
Fort Collins, Colorado, which itself houses more
than 4,000 literary and audio-visual materials.
Users of the system can Tequest_and receive
these materials by mail. Information about site
and human resources, regardless of location, is
catalogued and can be retrieved through the
appropdate PARIS file. With satellite centers,
'moreover, materials and information found in
diverse locations do not have to be relocated
to be made available through the system. A

satellite center may be an existing facility
or collection of retource materials, or perhaps
a new facility created especially to be a part
of .PARIS, such as the Denver, Colorado center,
which houses an additional 1,600 items.

In general the PARIS user cap. be more

effectively served becausea host of resources
of many types can be catalogued and utilized
through a uniform information system. With
satellite centers, the user can also discover
which resources are, closer at han'd for him,
-particularly convenient when human or site
'resources, or, materials which cannot be mailed,-
are sought.

PARIS began as a supportive base for th-e
'ITP's,designed to serve Project ACT partici:b
..pants in meeting their identified competency
needs. Items also used by the Regional
Resource Teams and serves a variety of other
adult educators in the six-state area of
Region VIII. Colorado State University stu-
dents, faculty and visitors often go directly

. rWthe main center .for materials and assis-
tatice.

IG
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PARIS (Cont'd.)

ORGANIZATION AND DISTRIBUTION OF ITEMS. A visitor to the ACT Resource Center
will find that materials have generally been divided into two major categories:
1) items of interest to persons responsible for training (teaching), and 2) items
of interest to persons receiving training (learning). All items have been selected
to be used by the educator, bf adults, and many items are especially appropriate for
those responsible for staff development. For the convenience of users, all
literary, audio - visual and human or site resources listed within the system have
been assigned to 23 interest and sub-interest categories. Information related to

. the resources and the use or function of the system may be found in the PARIS
1-Eiterary/Audio-Nisual Listing, the PARIS User's Guide, the Sites/Consultant,Listing,
and the color video-tape or film, "PARIS". (See pages /14 and 17)

The distribution of materials and information from the main center is controlled
and maintained by the computer-based data management/system mentioned above.
Through this system, any recognized PARIS user may select and obtain desired infor-
mation or items from a resource listing.

THE SYSTEM. Briefly, the Project ACT Resource Information System provides for:

1) Supplying users with resources as ici)entifiedIkcheck-out by
item identification number, author o title.

2) Providing users with lists to verify whatiresourcei, were sent,

3)2 Identifying overdue items and items returned. i.. ..

4) Supplying lists,vf resources on specified topic bytresponding'to
.resource information requeSt through:;

a) a compUter-print-out-by item, interest and/or sub- interest category,
b) print-out by item title
c) print-out by item author.
d) print-out by iteMs by evarticular .author

5) Adding/deleting items from resource listing.

Informing Users of geographical locationbf items.

,7) .Printing address labels for gackages to be sent to participants.

8) Supplying identif4ation labels for'items'stored in. the center,

MOintainfraa. "history" file In'the, data base with, information
frequency of item use.

FUTURE ROLE, The ever-increasing awareness and interest in the.PARIS resources
has been noted. The growing number of requests received and honored. by the Center
would seem to indicate that adult'educators in Region VIII believe PARIS might play
an important role in the future of adult education and staff development. PARIS has
provided valuable learning experjences for ACT participants and other educators within
the Region. Because of its capability to incorporate satellite centers, the system's
design offers potential for extension of its services outside the Region to national
or international levels.
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FOR YOUR INFORMATION. .

Would you like to borrow or purchase any of the documentaries or
learning modules listed on pages 13 and -14? Want to find our more about

, the new trainer organization being fotmed,by ACT participants? Think
you'd be interested in becoming a PARIS user? Interested in copies of
the PARIS Listings' Have any other questions you'd like to ask? If so,
please write

Ms. Annette Ensley
or

Mrs. Virginia B. Ricard
Project ACT
Room 213 Liberal Arts
Colorado State Lniversity
Fort Collins, Colorado 80523

Three graduate research studies and a technical article are also
available

Research Studies

1. The De\Tloppent and Testina_of Learning Modules in Adult Education,
by Donalee Brown.

2. Individualrzed Training_ Competency Analysis, by Patrick Chambers.

3. Effectiveness of an Individualized Training Process, by David
Haggert.y. rSelf- directed learning ability was stud-Ted --as a-ma ,lor
research variable.)

Article

"Competency-Based Individualized Training Programs for Adult Educators:
A Nontraditional Approach to Adult Staff Development," by Sheila
Schroeder and David Haggerty.

You may want to examine the mid-year and annual reports that have been
submitted to the SOE durIng'the three yearrof the Project's operation.
The external evaluation reports for the second and third years are also
available. For more information, contact.

Paul Del'er
Director, Division of Adult Education Programs
Department of HEW
Office of Education
Washington, D. C. 20202
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Letter to Readers .(Cont'd. 6nom page 3)

. . . What is yowl. kedction to the things you have read about in this
report? What can you. do with the ingotmation pnesented, and ,how can you
use the-sekviceS that ate avaitabte on the ideas that have been

FOIL one thing, you,need mote intiouation and, woutd Like to took-at
any 06 the neponts on documentaty mate

t- that have-been mentioned, you
can w' to to the appkoptiate contact peon (see page 17). You might want
to become a negistened PARIS use& and enjoy the.bene6its o4 the ACT ne4ounce
inpAmation system.,Speciat PARIS handbook4 tist the Utertaky and audO-
visuat usoutces, and the sites (exemptony pnagnam) and con-ou t-cants thig
have senved as nesoukces in Pitoject ACT twining activities. Fat these\you
shooed contact Vitginia Ricand (see page 17). The teanning modutez descrtib-
ed -Ln this /Levant and 'many other kinds 06 adutt education tuft/Lees are
avaitabte (see accompanying bnochune).

Besidez these /Luau/tees, many Project panticipantz, Poticy Boated
members, sta6,6 and consuttantswho have been active Ln Resoutee Team work
cunnentty one 6onming a twining onganization to assist adutt educators
by shaking the ideas and competencies they have deveeoped Ln theit own

7 worth and tkaining (see pages 11 and 12). We can't test you a great deat
about this'onganization yet because t stilt is -Ln the 6ormative stage,
but intenest has been 'strong and the pnetiminaky wotk that has been done
so ban has been pnoductive. Wett knoa) mote *ten the 6inst °Weiat
meeting, scheduted to coincide with .the nati.onat AEA convention in Sat
Lake City in eate Octobet. Meanwhiee, contact Annette Enztey (zee page 17)
Sot mote detaits.

Fat some neadens, pc/Limps some 06 the ideas and concepts discussed .Ln
this report may hotd the gneatest .interest and vague. The idea 06 ckeating
a computek-based teSouAct. system to catatogue and make avaitabte many kinds
o6 nesounces Located .Ln numerous peaces might be intniguing to some. With
such a system, much dupeication,06 e66ontand expense can be avoided.
Other's might want to pursue the notion 06 individualized twining ptogitams7:

taitoting the trtaining'activities and /Luau/Lees to meet the competency
needs o6 the individuat tkainee. (See Page 17 bon, ma-ten-Labs giving
additionat in6otmation). Simitanty, the advantage *capitalizing on the
intenests and abitities o6 practicing adutt educatons who wank in the
6ietd, instead 06 atways /Laying on the 04ten costty and sometimes unob-
tainabee senvices 06 "experts," might appea/ to neadms nesponsibte San
tnaining and tetated concenns. In Project ACT, we have bound that indi-
duae parttLcipantz and Renounce =Teams, when pnopenty tnained .Ln both con -tent

areas and process ski,tes, can peqcoull quite e66ectivety as,conzuttantA and
trminens with °the& adutt educatortz. ,ThLs is panticUtatey .fate 04 the
teas, because the strengths 04' one member ogen compensate bon the'weak-
nesses o6 another.
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.Lettek to Readeks (Cont'd.)

RE-ACT (0A. Where Do We GoEnoM Here ?)

The impact that Pkoject ACT'has had On adutt education and adutt
educatok tAaining in Region VIII xvItainty can never be compZetety
documented and'measuAed. 'Judging by what has afteady happened, howeven,
.Lt seems sa6e to say that the Zeakning and growth expekienced by many o6
the paxticLpants, coupled with the kesoukce systems and twining sekvices
that have been developed, evidence .the potential On both dontinued
growth and the "muttiptime6iect" envisioned at the.iliception of the
Project. '

,

In i_ts present 4am Project ACT wilt not exist beyond the October 31,
1975 extension pefliod dead.&ne. Many attempts cute being made, howevek,
to secure iundbtg so that the major componegls o6 the Project can continue
to pkovide"sta66 development sekvices and activities in the Region. 8e-
Sides.the netuttAu:neh. okganization, tatgety an e.66okt o6 the pakticipants,
Pujectsta66 ake tkying to pubticize PARIS and the 1TP concept to paten-
tiae dients, inceudtng tocat adutt education pugAams, state departments

educatLon, the Cotaado Extension Sekvice and seven* othets. whether
on not these e66oAts succeed-; OWL hope that the accomptishments o6
Puject ACT and the many new things that have been attempted in tkis
demonstnation project nod only have bene4itted those Who went dikectty
invaeved,, but can aeso be ot; some use to otheks who con6unt
problems and-concems. T S yoq. are among these, we hope thiS neva/it-has

hetped you and that you,witZ accept OWL invitation to adapt what we have
teakned and what we can ()WA to you& own sZtuation. ACT NOW!

The .Pkoje. e.t ACT Sta66
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